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It is widely assumed that preaching and teaching are 
similar if not identical activities. Books like Ronald 
Allen's The Teaching Sermon seem to be based on the 
assumption that good preaching is teaching. 1 Gordon 
Hugenberger argues that in the NT teaching includes 
preaching without the terms becoming synonymous. 2 

Jim Packer seems to put the relationship the other way. 
He insists that 'preaching is essentially teaching plus 
application'. 3 

Earlier this century C. H. Dodd argued for a clear dis­
tinction between KTJ puy!J.a = missionary preaching and 
8t8axTJ = ethical teaching to believers. 4 Many scholars 
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have criticized Dodd's arguments, including Robert 
Worley who concludes that preaching and teaching 
were substantially the same activities. 5 There is some­
thing of an irony about Worley's book in that he argues 
for a plurality of theologies, methods, principles and 
sources and yet opposes the distinction between 
preaching and teaching. 

It is difficult to assess the validity of some of these 
arguments because words like 'preaching' and 'teach­
ing' are used today with a range of meanings and it is not 
easy to tell how our understandings of these terms are 
related to understandings current in the first century. 
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Today 

The primary meaning of 'to preach' today is 'to deliver 
a sermon or religious address'. 6 Such an address might 
be based on a text of scripture or on a religious or moral 
subject. Some speakers assume they are sharing their 
own thoughts with the congregation; others believe 
they are declaring the word of God. In her recent analy­
sis of types of preaching, Lucy Atkinson Rose distin­
guishes: traditional preaching, which aims to persuade 
people of something, or transmit truth to them; 
kerygmatic preaching, in which God himself is thought 
to speak; transformational preaching, in which the 
preacher's purpose is 'to facilitate an experience'; and 
conversational preaching, in which the sermon is a pro­
posal given to the congregation for their evaluation and 
response. 7 

A secondary dictionary definition of preaching is 'to 
give moral advice in an obtrusive way'. This is usually 
resented by the recipients. It carries a negative connota­
tion because the one who is preaching is forcing unwel­
come advice on the hearers. This may be the 
experience of congregations in some churches but such 
preaching is not confined to that setting and should 
probably be avoided. 

Teaching' is also understood in different ways. A 
university professor claims to be teaching when he 
delivers a lecture. Parents also teach their children to 
clean their teeth, but not usually by means of an hour's 
lecture. Lois LeBar compares teaching with conducting 
a guided tour. 

The competent guide is one who has previously 
taken the trip, usually many times, and who is famil­
iar with all the points of interest, so that he can help 
the group map out their itinerary and answer their 
questions. He facilitates the trip by making neces­
sary arrangements and leads them to the main at­
tractions so that every hour brings new experiences. 
The s-atisfaction of the tourists comes from their 
firsthand experiences with new people and places. 

This section of her book is headed 'Transferring the 
learning process from teacher to pupil' and draws atten­
tion to the central concern of teaching, to help students 
learn and induct them into the ways of learning so that 
they can become learners for themselves. 8 

A distinction is sometimes drawn between formal 
and informal teaching. Formal teaching takes place in 
an institution such as a school, or college, or church, or 
prison, in a context where planned and deliberate 
instruction is delivered by recognized teachers. Informal 
teaching occurs in more incidental settings such as the 
playground, the home, through the media and leisure 
activities and comes at the hands of various relatives, 
friends, acquaintances and public figures. Perhaps 
informal teaching uses the word in a secondary sense. 

Even so brief a description distinguishes teaching 
from preaching in a number of ways: in terms of pur­
pose, methods, expectations and content. The purpose 
of preaching is to present a message; the purpose of 
teaching, to equip people to learn a subject, a skill, atti­
tudes and behaviours. The preacher hopes that the 
message will make a difference to the hearers' lives. 
The teacher hopes the students will themselves 'make 
something of the subject. The methods of teaching are 
many and various compared with the more limited 
range of methods of preaching, even with recent inno­
vations. Teachers provide resources and demonstrate 
how these resources can be used. They guide their stu­
dents, encouraging, correcting and questioning them. 
Discussion, student presentations and responses are all 
part of teaching and learning. 'A multitude of studies in 
adult learning show the importance of interaction, dis­
cussion, discovery and hands-on learning. Preaching 
typically involves none of these. '9 While the gospel can 
be proclaimed through drama, film, poetry, music, the 
most frequently used method is a public address. It is 
usually uninterrupted. 10 

The expectations in a preaching situation are attuned 
to hearing a message, the declaration of some truth, or 
what somebody thinks about a given topic; or a word 
from the Lord, perhaps, except where people have lost 
all confidence in the idea of the Lord speaking today. 
The expectations in a formal learning situation are in 
keeping with the advertised subject and the students' 
previous experience of that subject but with the hope 
that they will learn something new. The range of vari­
ables in informal teaching situations create a huge 
variety of expectations, many of which may have noth­
ing to do with what is taught or learned. Some of the 
best learning happens incidentally while other goals are 
being pursued. 

The reason that preaching and teaching are often 
confused is that both are means of communication. 
From this it is obvious that understanding is one of the 
ends sought. But there can be different levels of under­
standing. These are related to different connotations of 
such words as 'to learn' and 'to know'. At a minimal 
level, to register certain information in the mind might 
be described as learning. To be persuaded of some par­
ticular view by rhetoric or force of personality might also 
be attributed to learning from a particular preacher. To 
be transformed by the Spirit of God through a believing 
response to his word is something more than learning 
and perhaps coming to know in the deepest sense of all. 
Teaching involves both more and less than this. It is more 
than the transmission of information or persuasion to a 
particular point of view. Teachers seek to engage the 
minds, hearts and wills of those they are teaching with 
the subject so that the students will practise it. It will 
make some contribution to their lives but fall short of the 
life-transforming experience of hearing God's word. 
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In the NT 

Friedrich notes the wide range of Greek words used in 
the NT for what we call preaching and he includes 
8t8acrK£tv among them. 11 We will concentrate our 
attention on two terms widely recognized as the mo3t 
significant: 1Cf\pucrcr£tv and cuayyEAt~ccr8at 12 and see if 
they can be distinguished from 8t8acrntv. 13 

K'f/ pvrmczv 

The use of this verb can be illustrated by Matthew 3.1-3 
where the activity of John the Baptist is described as 
'proclaiming'14 (v. 1) and something which can be 
described in the words of Isaiah as 'crying out in the 
wilderness'. The event John announces is the coming of 
the kingdom of heaven/God, the same theme which 
characterized the proclamation of Jesus (Mt. 4: 17). 
Such proclamations in the Graeco-Roman world were 
often formal and official, for the herald, KTJ pu~, 15 spoke 
for an authoritative figure such as the emperor. So, for 
example, Tom Wright explains, 'When the herald 
makes a royal proclamation, he says, "Nero (or who­
ever) has become emperor". He does not say, "If you 
would like to have an experience of living under an 
emperor, you might care to try Nero". The proclama­
tion is an authoritative summons to obedience-in 
Paul's case, to what he calls "the obedience of faith".' 
Wright goes on to talk of the announcement of the cross 
as Christ's royal victory. 16 Coenen comments that the 
verb KTJ pucrcrco 'characterizes the concrete proclama­
tion of the message in a particular instance, with special 
reference to the claim that is being made, and its author­
ity to set up a new order'. 17 Its primary meaning is to 
announce with authority. 

Worley tries to evade the significance of this by argu­
ing that it is doubtful if its meaning 'can be restricted to 
its Hellenistic usage' .18 No one wishes to call this a 
restriction but Worley fails to take the Hellenisation of 
Judaism seriously. 19 

A secondary meaning for KT]pucrcrctv is illustrated by 
the public testimony of the man from Decapolis (Mk. 
5:20). He told everyone he met the story of his experi­
ence at the hand of Jesus. His authority for doing so was 
the commission of the one who had healed him (v. 19). 

Louw and Nida argue for a third sense represented by 
Romans 10:14. This, they claim, means 'to publically 
announce (sic) religious truths and principles while urg­
ing acceptance and compliance-"to preach" '. 20 They 
appear to overlook the following verse which indicates 
that this is actually an example of the primary sense, for 
people cannot proclaim the good news unless they 
are sent, and such sending is understood to be by God. 
This verse is also important for the argument that 
KTJ pucrcr Et v is sometimes virtually synonymous with 
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cuayyEAt~ccr8at. However its range is greater, see e.g. 
Luke 12:3; Acts 15:21. 21 The most significant point for 
our purposes is to note the element of authoritative 
public proclamation, or declaration, which features in 
the uses of both words. 

KTJpucrcrctv is sometimes used alongside 8t8acrKctv 
(Mt. 4:23; 9.35; 11:1; Ac. 28:31; Rom. 2:21). This 
kind of evidence leads writers like Hugenberger to 
argue that no clear distinction can be drawn between 
the two. Against this one can suggest that the verses are 
summarising statements. The Matthean verses speak of 
Jesus engaged in three activities: preaching, teaching 
and healing. While they are undoubtedly related to each 
other there is no reason to regard preaching and teach­
ing as any more interchangeable than teaching and 
healing. 22 One verse which might seem to support the 
identification of preaching and teaching is Romans 
2:21, but it must be read in context where the highly 
rhetorical style of Paul's writing must be recognized. 
This means the use of KTJpucrcrctv here is on~ of Paul's 
special effects. It is not an account of the usual state of 
affairs. 

Evayydz(w()az 

Outside the NT this verb meant to announce joyful 
news of victory and peace, or a wedding or the birth of a 
son. 23 Pliny uses it for the news of the succession of 
Caligula as emperor and his recovery from illness. 24 

The LXX adds the good news of God's intervention to 
save (Ps. 68:11-12; Isa. 52:7). 25 It was this good news 
'the joyful announcement of the long awaited Messianic 
salvation, when God had come to the rescue of a world 
in need' which burst on the world with the coming of 
Jesus. 26 

In the NT cuayyEAt~ccr8at is used only once in 
Matthew and not at all in Mark27 but frequently in Luke­
Acts and in Paul. It is used of John the Baptist's procla­
mation (Luke 3:18 referring back to 3:3ff) and to 
express the purpose of Jesus with reference to the king­
dom of God (Lk. 4:43). In the early church the summary 
statement of Acts 8:4 is illustrated by Philip in Samaria 
[w. 5 (EKT]pucrcrcv), 12], Peter and John in the Samari­
tan villages (v.25) and Philip again with the Ethiopian 
(v. 35) and in the coastal towns (v. 40). The content of 
the good news is now Jesus himself as well as the king­
dom of God (w. 12,35). 

Occasionally EuayyEAt~ccr8at is brought into con­
junction with 8t8acrntv (Lk. 20:1; Ac. 5:42; 15:35). It 
is notable that these are summary statements and it is by 
no means evident that the two words are two ways of 
pointing to the same activity. It is also notable that each 
time the order of words is the same and if they do over­
lap the most that can be claimed is that proclaiming the 
good news was part of their teaching. But it is equally 
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possible that the Kat joins two oral activities which can 
be distinguished. 

We can conclude that KTJpucrcr£tV and 
euayy£Atsecr8at both refer to announcements or 
declarations and are close to being synonymous. 28 The 
former may be distinguished by the authoritative nature 
of the announcement, derived from the one the 
announcer serves, and the latter by its characteristic 
note of joy. 

Au5aoKetv 

What was involved in education in the Roman world? 
No doubt there was a wide range of theory and practice 
and the two seldom coincided. One major feature of the 
theory was that education, especially physical educa­
tion, contributed to the making of the whole person. 29 

Yet Carcopino writes of the 'wretched teaching meth­
ods' and schools which undermined children's morals 
and abused them. He describes, 'senseless stumbling 
repetitions punctuated by savage punishments'. 30 One 
major difference from formal teaching today is inciden­
tally noted by Bouquet when he writes that students 
were taught 'to write elegantly and to make fine, grace­
ful and florid speeches' but not to think. 31 Education 
was much more a matter of induction into a tradition 
enshrined in a classical literature. In this respect it was 
closer to the ideals of Muslim education today. Many 
parents today struggle with the goal in many British 
schools of fostering rational autonomy, a critical atti­
tude which questions everything. This is part of the 
legacy of the Enlightenment and is itself being widely 
questioned. In first century Jewish homes, schools and 
synagogues the content in formal teaching settings was 
the memorisation and interpretation of the scriptures. 32 

Learning a profession or trade was done by a kind of 
apprenticeship in which the learner attached himself to 
one recognized as proficient in that occupation. 

So what counted as 'teaching'? A wide range of activ­
ities including imparting information, passing on knowl­
edge and/or skills. It implied a continuing relationship 
between teacher and taught. In the LXX it is used for 
instruction in the use of weapons but more importantly 
for God teaching men his will. Rengstorf distinguishes 
this kind of instruction from prophetic proclamation. In 
the later OT and Rabbinic Judaism &toacrKEtv is used 
for the exposition of the Law as the revelation of God's 
will. 33 

In the gospels there are frequent references to the 
teaching of Jesus where the primary meaning is to give 
instruction directly (Lk. 11: 1-4) or indirectly (w. 5-8, a 
parable which teases to provoke insight). Much of the 
teaching of Jesus is in parables which themselves 
required further explanation (Mk. 4:33-34; cf. w. 
10-12). He was widely recognized as a remarkable 

teacher and the very fact that he was accompanied by 
disciples reinforced this idea (Mk. 1 :22). 34 Matthew 
presents examples of his teaching in the Sermon on the 
Mount (chs. 5-7). We must not be misled by our 
tendency to call this the sermon on the mount. 

There is a secondary sense in which 8t8acrK£t v is 
used in the sense of 'to tell'; e.g. in Matthew 28:15 the 
tomb guards were directed to tell people a most unlikely 
story. This appears to have been an instruction of the 
moment rather than part of continuous teaching. 

That teaching was to be a significant dimension of 
the work of the apostles after the ascension of Jesus is 
seen in the great commission of Matthew 28:16-20. It 
is central to the activity of making disciples. Its content 
is the teaching of Jesus and in this respect it can be dis­
tinguished from the proclamation of the gospel of 
which Jesus himself is the central theme. 35 In Galatians 
1:12 and 2 Thessalonians 2:15 to be taught is equiva­
lent to receiving a tradition from a human being or from 
an apostolic letter. Sound or healthy teaching is one of 
the measures Timothy and Titus are to use to counter 
false teaching at Ephesus and in Crete (1 Tim. 1:3-7; 
4:1-11; 6:1-5; Tit. 1:5-2:1). They are to hold on to it 
themselves and teach it to others who themselves will be 
able to teach a further generation (2 Tim. 1:13; 2:2). 
When the writer of Hebrews rebukes his readers for 
their inability to teach (5: 12) he has in mind a body of 
teaching (6: lff). 

Conclusions 

From the evidence presented here it may well be that 
what we mean by preaching and teaching are different 
from each other and different from related activities in 
NT times. There may in fact be no word for 'preaching' 
as we understand it (unless we settle for the declaration 
of the word of God) in the NT. The key words portray 
authoritative announcements. Most, if not all of the NT, 
is concerned with a kind of teaching. This is the expla­
nation of the inclusion of scriptural exposition in the re­
ported speeches in Acts. 36 The fact that Paul's letters 
were read to the churches and possibly the gospels were 
read aloud too does not turn them into preaching. 

It seems to me that it is advantageous to think of 
preaching and teaching as different functions today, 
each with its own purpose, methods, expectations and 
content. The grounds for taking the biblical evidence to 
identify preaching and teaching are far from secure. 
They are related activities but the more we see this to 
mean overlapping activities the less sharply clear our 
focus on each becomes. What is worse is that people 
draw the conclusion that preaching includes teaching so 
that if preaching is taught in our Bible colleges, teaching 
is by definition included too. But to my knowledge there 
is almost no consideration given to what is involved in 
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teaching people to teach in ministerial training. Recog­
nition of the distinction between these terms might 
also stimulate an interest in adult education in the 
churches. 

Mr. Arthur Rowe is Tutor in New Testament Studies 
and World Religions at Spurgeon's College. 
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